


World History curriculum map, 2017-18

Unit 1 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 1:  Prehistory to the Neolithic Revolution

[bookmark: _GoBack]The advent of farming, sometimes referred to as the Neolithic Revolution, changed the world in profound ways.  The transition from procuring to producing food altered the genetic structure of plants and animals.  Some societies became sedentary.  Inequalities between individuals and societies grew.  Land ownership became more important.  Specialization and trade became possible.  Large-scale warfare became more common.  Written records were needed.  The changes that resulted from farming created a substantially different world, leading to the formation of the first civilizations and shaping world history.


	Essential Questions
	Assessment
	Instructional Activities (what the teacher and students do)
	Materials/pages in text

	1. Students will analyze the differences and interactions between sedentary farmers, pastoralists, and hunter-gatherers.
	
	
	

	2. Students will use geographic concepts to explain the factors that led to the development of civilization, and compare and contrast the environmental impact of civilizations pastoralists and hunter-gatherers. 
	
	
	

	3. Student will use artifacts and early written records to make inferences about the significance of technological development and diffusion, including writing, in Mesopotamia, Egypt, the Indus River civilization, and the Huang He (Yellow) River civilization.
	
	
	

	4. Students will compare life before and after the Neolithic revolution and cite the most significant effects of that revolution on the development of civilizations.
	
	
	

	Some questions you might have students consider:
· According to historians and archaeologists, what were the advantages and disadvantages of living as hunter-gatherers, pastoralists, and farmers?
· What is a civilization and how does one form?
· In what ways do civilizations influence one another?
· What was the status of women in nomadic societies and how did their status change with the advent of farming?
· What common geographic factors led to the development of farming in diverse locations around the world?
· Should the Neolithic Revolution really be considered a revolution?  Why or why not?
· What are the similarities and differences among diverse writing and recordkeeping systems that have developed around the world?
· Why did civilizations develop in diverse places in roughly the same period?



Notes:









Unit 2 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 2:  The rise of classical societies (ca. 1000 B.C.E- 900 C.E.)

The classical civilizations of the Mediterranean (Egypt, ancient Israel, Greece, and Rome) Persia, China, India, and other regions have had a significant impact on global belief systems, legal systems, governments, culture, and social systems.  Some developed vast empires, consolidating government powers in revolutionary and influential structures.  Emerging contacts between civilization centers began the diffusion of ideas and technologies.  Classical civilizations rose and fell under remarkably similar circumstances, exhibiting global patterns.


	Essential Questions
	Assessment
	Instructional Activities (what the teacher and students do)
	Materials/pages in text

	1. Students will identify and explain patterns in the development and diffusion and syncretism or world religions and philosophies, including Judaism, Hinduism, Greek philosophy, Confucianism, Buddhism, Christianity, and Islam.
	
	
	

	2. Students will use primary sources to identify patterns in the stratification of social and gender structures across classical civilizations.  
	
	
	

	3. Students will make evidence=based inferences about the cultural values of classical civilizations, using artistic expressions of various genres as primary sources.
	
	
	

	4. Students will explain the impact of early trans-regional trade on the diffusion of religion, ideas, technology, and other aspects of culture.
	
	
	

	5. Students will construct an argument for the significant and enduring political, economic, technological, social, or other cultural contributions of classical civilizations.
	
	
	

	Some questions you might have your students consider:
· How can new ideas lead to political and social change?
· How are the ideas of a culture reflected in art, sculpture, and architecture?
· How do new ways of thinking affect the ways people respond to their surroundings?
· Why did many of the great world religions and philosophies develop at roughly the same time period?
· How did these great world religions and philosophies influence their regions through cultural diffusion?
· How did each civilization find diverse solutions to similar problems such as record-keeping, government structure, and nomadic threats?
· What are the features of a civilization that lead historians to label it “classical”?
· What patterns existed in the treatment of women across classical civilizations?
· How did diverse civilizations justify and perpetuate social class and gender inequalities?
· Which classical civilizations had contact with other civilizations and how did contact or isolation shape each civilization?
· What patterns existed in the spread of world religions?
· What is the evidence today of the impact of classical civilizations?
· What can the study of archaeology, ancient texts, and art tell us about the economies, governments, religions, communities, and other aspects of the cultures of these early peoples?



Notes
Unit 3 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 3:  An age of expanding connections (Ca. 500 E.C. – 1450 C.E.)

The collapse of classical civilizations ushered in an era of unprecedented connection, sometimes referred to as the post-classical period.  The fall of some civilizations opened opportunities for the growth of others, most notably the Islamic world.  This era brought increasing oceanic and land trade in trans-regional networks.  Civilization spread from its traditional centers as powerful states emerged in Japan, the Asian steppes, Sub-Saharan Africa, Europe, Southeast Asia, and other locations.  In spite of their relative isolations, civilizations flourished in the Americas.  Mongol conquerors liked many centers of civilization in unprecedented ways.  


	Essential Questions:
	Assessment
	Instructional activities (what teacher and students will do)
	Materials/text

	1. Students will use patterns in trade and settlement to explain how geographic features such as the Indian Ocean, the Saharan Desert, the Atlantic and Pacific Oceans, the Strait of Malacca, and the Mediterranean Sea supported or impeded trade.
	
	
	

	2. Students will evaluate historians’ interpretations regarding the patterns in the development of civilizations in the Americas compared to other places in the world.
	
	
	

	3. Students will evaluate the long-term effects of the Mongol conquest, such as the diffusion of ideas, technologies, and diseases.
	
	
	

	4. Students will explain the social, political, religious, technological, and economic changes in medieval Europe that created a context for later European colonization.
	
	
	

	5. Students will identify patterns in the diffusion of technology, writing, religion, political systems, and other elements of civilization, using case studies such as the Chinese impact on Japan, the Arab impact on Mali, the Byzantine impact on Russia, the Roman impact on Europe, and the Olmec impact on later American civilizations. 
	
	
	

	Some questions you might have students consider:
· How did the development of civilizations in the Americas compare with the development of civilizations in other locations?
· How were civilizations in the Americas able to become advanced in spite of their relative isolation from other civilization?
· How did geographic features such as the monsoon winds on the Indian Ocean, the Sahara Desert, and the Strait of Malacca promote or inhibit trade?
· How did merchant activity and the practice of pilgrimage enrich the Islamic world’s knowledge of geography?
· Why do many modern historians place greater historical significance on the Mongol Empire than they do on classical Greece or Rome?
· Why do historians now question the notion of the “Dark Ages” in Europe?




Notes:
Unit 4 will be taught from ______________________ to ______________________


	Enduring Understanding, Strand 4:  Global Interactions (Ca. 1400 C.E. -1750 C.E.)
During what is sometimes referred to as the early modern period, the balance of global power shifted toward Europe.  Europeans gained increasing control of international trade routes.  European exploration led to the inclusion of the formerly isolated Americas and Oceanic regions in global systems.  Global connections brought drastic environmental and social changes.  Maritime and land empires were formed not just by Europeans, but by Turkish, American, and Chinese states, creating enduring patterns of colonization.  Societies that previously had little contact with civilization centers were no longer isolated.  The world seemed to become smaller as global integration, diplomacy, and world trade became more complex.  In response, new ways of understanding the world emerged.

	Essential Questions
	Assessment
	Instructional activities (what the teacher and students will do)
	Materials/text

	1. Students will compare the development of Europe’s maritime empires with land-based empires such as those of the Ottoman Turks, Chinese, and Russians.
	
	
	

	2. Students will develop an interpretation of whether the ideas embodied in movements such as the Renaissance, the Reformation, scientific revolution, and Enlightenment led to a changing balance of world power.
	
	
	

	3. Students will describe the complex cultures of indigenous societies, such as those in Polynesia, Sub-Saharan Africa, Australia, and the Americas.
	
	
	

	4.  Students will analyze the long-term effects of the Columbian exchange.
	
	
	

	5. Students will compile and corroborate primary sources as evidence to explain the impact of global exchange and colonization.
	
	
	

	Some questions you might have students consider:
· How and why do historians create terms such as “Columbian Exchange”?
· How did the Columbian Exchange and Renaissance change life on almost every continent?
· What impact did colonization have on the development of the concept of race and the growth of racism?
· What factors led to Europe’s rise from a relative backwater region to a global power?
· Why did some societies continue to live as hunter-gatherers or Stone Age farmers when most societies around the world adopted metallurgy, intensive agriculture, complex trade networks, and intricate bureaucratic governments?



Notes:













Unit 5 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 5:  Revolutions, industrialization, and empires, (Ca. 1750 C.E.-1914 C.E.)

The era between 1750 and 1914 was filled with scientific, industrial, intellectual, cultural, technological, and political revolutions.  The Industrial Revolution raised the standard of living for many, but also expanded inequalities between and within nations.  New ideas about the role of government and national identities led to political innovation, with revolutions and independence movements occurring in North America, Latin America, and France.  Elsewhere, earlier trends in colonization continued and intensified, with colonial empires integrating nearly all societies.  Human migration occurred on a massive scale as demographic trends shifted, slavery declined, and industrialized centers demanded workers.

	1. Students will identify the cause-and-effect relationships between absolutism, nationalism, and the political and social revolutions of the 18th and 19th centuries.
	
	
	

	2. Students will analyze the underlying and immediate causes and the immediate and long-term effects of the Industrial Revolution on nations that industrialized versus those that did not.
	
	
	

	3. Students will use a variety of data to identify push and pull factors affecting migration during the Industrial Revolution.
	
	
	

	4. Students will use primary sources and evidence to evaluate the influence of leading intellectual movements such as realism, romanticism, capitalism, nationalism, and Marxism.
	
	
	

	5. Students will compare and contrast the long-term effects of imperialism on a global scale.
	
	
	

	6. Students will identify the key ideas and characteristics of current political, economic, and intellectual revolutions such as a contemporary revolution, a social movement, or an independence movement.
	
	
	

	Some questions you might have students consider:
· How did political events and philosophies in Great Britain influence later revolutions around the world?
· How did independence movements in Latin America compare with that of the United States?
· How did the independence movements and/or revolutions in the United States, Haiti, and France influence subsequent revolutions?
· What is the difference between a political revolution, a social revolution, and an independence movement?
· What are the global costs and benefits of the Industrial Revolution?
· Were there cause-and-effect relationships between industrialization and imperialism?
· What were the major “push” and “pull” factors that created global patterns in emigration and immigration?
· What arguments were used to justify imperialism?



Notes: 






Unit 6 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 6:  Global Conflicts (Ca. 1914 C.E. – 1989 C.E.)

Conditions introduced in earlier centuries led to total and industrialized war on a global scale in the 20th century.  A global economic depression demonstrated the interconnectedness of nations and their colonies.  Extremism led to genocides on an unprecedented scale.  Intellectuals and artists attempted to make sense of the changing world.  European colonies in Africa and Asia took advantage of global trends to demand, and in many cases achieve, independence.  Many African and Latin American nations struggled to free themselves from the legacies of imperialism within the context of the Cold War.  The postwar era saw early shifts in power to two superpowers.


	Essential Questions
	Assessment
	Instructional Activities (what the teacher and students do)
	Materials/pages in text

	1.  Students will identify cause and effect relationships between World War I, the global Great Depression, and World War II.
	
	
	

	2.  Students will identify and compare patterns and tactics of othering and demonization that are evident in selected genocides in the 20th century.
	
	
	

	3.  Students will explain the political ideas at the heart of decolonization, independence movements, and the formation of new political systems, such as liberation theology, civil disobedience, autonomy, separatist movements, and pan-Africanism.
	
	
	

	4.  Students will use primary and other sources to contextualize and explain the intellectual and artistic responses to global conflict and economic instability, such as conservatism, cubism, fascism, liberalism, self-determination, socialism, surrealism, and new forms of music.
	
	
	

	5. Students will use case studies to identify the reach and implication of the Cold War for daily life, such as the Vietnam War, the Great Leap Forward, the Berlin Wall, East and West Germany, NATO, the Warsaw Pact, proxy wars, music, culture, and the Olympics.
	
	
	

	6. Students will make a case for the most significant social, political, and economic consequences of 20th century global conflicts and crises, such as human migration, genocide, poverty, epidemics, and the creation of social welfare systems, the rise of dictators, the nuclear arms race, and human rights violations.
	
	
	

	Some questions you might have students consider:
· What economic forces contributed to 20th century global conflicts?
· How were independence movements of different eras similar or different?
· How can case studies or microhistories of specific genocides, epidemics, technological developments, population movements, or reform efforts help us understand global patterns?
· How are genocides justified and carried out?
· How did art and literary movements reflect reactions to global events and ideas?
· What struggles were experienced by nations that were late to industrialize?
· What factors determined how nations aligned themselves during the Cold War?




Notes:





















Unit 7 will be taught from ______________________ to ______________________

	Enduring Understanding, Strand 7:  The contemporary world (Ca. 1990 C.E. – present)

The proximity of the recent past can make it difficult to see patterns or to identify the most significant events; however, many of the trends evident throughout history continue in the contemporary world.  Recent history has seen greater globalization with the formation of worldwide organizations, multinational corporations and a global culture.  New threats such as terrorism, compounded by the struggles of unstable governments, demographic trends, and environmental catastrophes create humanitarian crises.  Technological development, industrialization in new areas, and new farming technologies (i.e., the Green Revolution) provide hope for solutions to pressing global problems.


	Essential Questions
	Assessment
	Instructional Activities (what the teacher and students do)
	Materials/pages in text

	1.  Students will evaluate the role of global organizations, such as non-governmental organizations (NGOs), multi-national corporations, military alliances, and other international civic and political institutions within the increasingly global culture of the world.
	
	
	

	2.  Students will use a variety of evidence, including quantitative data, to evaluate the social and environmental impacts of modern demographic trends, particularly population changes, urbanization and migration.
	
	
	

	3.  Students will identify international human rights issues, seek and evaluate solutions, and share their ideas with appropriate public and/or private stakeholders.
	
	
	

	4.  Students will identify a pressing global problem and select the most promising political, technological, medical, or scientific advances being created to address those problems.  
	
	
	

	Some questions you might have students consider:
· What predications for the future can be made based on current demographic and urbanizations trends?
· What are the advantages and disadvantages of participation in alliances such as the European Union or NATO?
· What are the best ways to combat terrorism?
· Why does human trafficking appear to be on the rise, and what can be done to reduce it?
· Should nations admit refugees who flee poverty, war, or political unrest?
· What is the role of developed nations in promoting the economic growth of underdeveloped nations?
· What are the most urgent international problems?  What are the most promising ways to resolve those problems?



Notes:




15

